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THESIS

Annotation. This thesis examines the methodological potential of digital tools

and technology-based techniques in English language teaching. The study focuses on

the purposeful integration of interactive digital resources, multimedia materials, online

quizzes, educational games, mobile applications, and digital storytelling. Particular

attention is given to the relationship between technology, learner engagement,

motivation, classroom interaction, and language-skill development. The research

considers methodological conditions for selecting digital resources, designing

technology-supported tasks, organizing learner interaction, and assessing language

performance. The theoretical framework combines Uzbek methodological scholarship

on foreign-language teaching with international research on computer-assisted

language learning and technology-enhanced language education. The proposed

framework distinguishes between a digital tool and the teaching technique through

which that tool is incorporated into a lesson. Its practical orientation is reflected in

adaptable activities for vocabulary, listening, speaking, reading, writing, formative

assessment, and digital storytelling.
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Introduction

The development of digital technologies has expanded the range of resources

available to foreign-language teachers. In contemporary English language education,

digital materials can provide multimodal input, immediate feedback, opportunities for

interaction, and flexible forms of language practice. Research on technology-enhanced
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language learning demonstrates that English is a major target language in

technology-related language-learning research and that speaking, writing, and

vocabulary have received substantial attention.1 Recent reviews also show growing

interest in mobile-assisted language learning, digital game-based learning,

multimodality, and technology-supported pedagogical design.2,3

Uzbek methodological scholarship provides an important foundation for

interpreting technology as part of the teaching process rather than as an isolated

innovation. Hoshimov and Yoqubov describe English language teaching methodology

as a systematic field concerned with the organization of language instruction.4 Jalolov,

Makhkamova, and Ashurov organize English language teaching methodology around

the theory and history of foreign-language teaching, the development of

communicative skills, and the organization of the teaching process.5 These principles

make it possible to approach digital resources through methodological questions: what

language objective is being addressed, what learner activity is required, how

interaction is organized, and how achievement is assessed.

International scholars have developed complementary approaches to

technology-supported language education. Chapelle's work on computer applications

in second language acquisition emphasizes the need to examine computer-assisted

learning through pedagogical, assessment, and research perspectives rather than simply

comparing technology with non-technological

instruction.6 Stockwell's work presents computer-assisted language learning as a

diverse field involving technologies, environments, learner support, content, and

research practices.7 Pegrum, Hockly, and Dudeney connect digital literacies with

language teaching and argue for a broader understanding of the digital practices that

learners encounter in educational and everyday environments.8

The relevance of technology integration therefore lies not in the technology itself

but in the methodological design of learning activities. A digital quiz, for example, can

function as vocabulary practice, formative assessment, retrieval practice, or a
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communicative warm-up depending on the teacher's instructional purpose. The same

principle applies to video, audio, digital storytelling, collaborative platforms, and

educational games. Technology becomes pedagogically meaningful when it supports a

clearly defined language-learning process.

Theoretical and Methodological Basis

The methodological basis of the research combines the Uzbek tradition of

foreign-language teaching methodology with international scholarship on

technology-enhanced language learning. Hoshimov and Yoqubov's methodological

framework emphasizes the systematic organization of English teaching, while Jalolov,

Makhkamova, and Ashurov place communicative skills and the organization of

teaching among the central components of English language teaching methodology.4,5

This perspective supports the view that digital tools should be selected according to

pedagogical objectives and the type of language activity they facilitate.

Chapelle emphasizes evaluation and pedagogical interpretation in

computer-assisted language learning, which is particularly relevant when teachers

choose digital tools for language instruction.6 Chun, Kern, and Smith likewise describe

technology as influencing language use, communication, teaching, and learning,

encouraging researchers to consider the broader relationship between technological

media and language practices.9 A recent scoping review of technology-enhanced

language education identifies teacher perceptions, technological application,

technological pedagogical content knowledge, and pedagogical design as major

research areas, while also pointing to the need for more attention to teachers as

designers of technology-supported learning.3

Digital Tools and Teaching Techniques

The proposed methodological framework includes interactive quizzes,

multimedia presentations, video and audio materials, digital storytelling, educational

games, mobile learning applications, and online collaborative activities. The selection

of a tool should begin with the language objective. If the objective is vocabulary
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development, interactive retrieval activities and contextualized digital tasks may be

appropriate. If the objective is listening comprehension, short audio-visual materials

can be combined with prediction, comprehension, and post-listening tasks. For

speaking, digital prompts, recorded responses, storytelling, and collaborative tasks can

create additional opportunities for production.

Technology-mediated task-based language teaching has also become an

established research area, combining task-based language teaching, instructed

second-language acquisition, and computer-assisted language learning.10 This

relationship is relevant to the present study because it shifts attention from the device

or platform to the task performed through it. The

teacher therefore remains responsible for defining the communicative purpose,

sequencing activities, providing scaffolding, and interpreting learner performance.

A practical lesson sequence may contain five stages: preparation, presentation,

guided practice, interactive production, and reflection or assessment. At the preparation

stage, the teacher identifies the target language and chooses an appropriate digital

resource. Presentation provides comprehensible input. Guided practice gives learners

controlled opportunities to use the target language. Interactive production moves

learners toward meaningful communication. Reflection and assessment provide

feedback and evidence of learning. This sequence allows technology to remain

subordinate to the instructional objective.

Learner Engagement and Motivation

Digital activities can support engagement by introducing variety, visual and

auditory stimulation, immediate feedback, and opportunities for interaction. However,

engagement should not be equated with entertainment. The pedagogical design of a

task determines whether technological activity contributes to language learning. A

systematic review of technology-enhanced cooperative language learning reports

positive effects across language proficiency and social and behavioural outcomes,

while also noting that much of the experimental literature has focused on university
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settings.11 This observation reinforces the need for research that examines

technology-supported methodology across different learner groups and instructional

contexts.

Recent evidence also suggests that emerging technologies such as mobile

applications, artificial intelligence, virtual and augmented reality, gamification, and

social-network tools are increasingly represented in TEFL research. A 2026 systematic

review and meta-analysis reported a small-to-moderate overall effect of emerging

technologies on TEFL outcomes, while also identifying variation by educational level

and technology type.12 Such findings support a careful, evidence-based approach

rather than assuming that every digital tool produces the same educational effect.

Scientific and Practical Contribution

The scientific contribution of the study is the methodological distinction between

a technological resource and the teaching technique through which that resource is

used. The framework brings together principles from Uzbek foreign-language teaching

methodology and international technology-enhanced language learning research. The

practical contribution consists of selection criteria and adaptable technology-supported

procedures for vocabulary, listening, speaking, reading, writing, formative assessment,

and digital storytelling.

The study can contribute to the development of teacher-oriented guidance for

selecting digital resources according to learning objectives, learner characteristics,

interaction patterns, accessibility, and assessment requirements. Such an approach

corresponds with current research emphasizing pedagogical design and the teacher's

role in integrating technology into meaningful language-learning activities.3

Conclusion

Technology-supported English teaching is methodologically productive when

digital resources are integrated into purposeful language-learning tasks. Uzbek scholars

have established a
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methodological foundation based on systematic organization of foreign-language

instruction and communicative skill development, while international researchers have

expanded this foundation through computer-assisted language learning, digital literacy,

technology-enhanced pedagogy, and technology-mediated tasks.4–10 The proposed

research therefore treats technology as a means of organizing richer language-learning

experiences rather than as an independent educational objective.
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